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Recommendations made in the Special Educational Needs and Disability Code of Practice:
0 to 25 years January 2015 (referred to as the SEND Code 2015 hereafter) are not legally
binding for independent schools but we choose to have regard to its recommendations,
which have been incorporated into this policy.

The Equality Act (2010) sets out the legal obligations that schools and early years providers
have towards disabled children. In line with this act, we are committed to not directly or
indirectly discriminate against, harass or victimise disabled children. We will make
reasonable adjustments to ensure that disabled children are not at a substantial
disadvantage compared with peers.

Definition

We recognise that a range of learning support needs, learning difficulties, behavioural
problems, physical or sensory disabilities exist in this school. For some pupils the difficulties
might be mild and short term but for others they may be long term and more complex. We
recognise that there is a continuum of learning support and Special Educational Needs and
that the needs of the majority of our pupils are at the learning support level, below the SEND
level.

Special educational needs and disabilities (SEND): A child or young person has SEND
if they have a learning difficulty or disability which calls for special educational provision to
be made for them (SEND Code 2015).

Learning difficulty: A child of compulsory school age has a learning difficulty or disability if
he or she:

¢ has a significantly greater difficulty in learning than the majority of others of the same
age, and/or

¢ has a disability which prevents or hinders him or her from making use of facilities of a
kind generally provided for others of the same age in mainstream schools

A child under compulsory school age has special educational needs if he or she is likely to
fall within the definition above when they reach compulsory school age or would do so if
special educational provision was not made for them (Section 20 Children and Families Act
2014).

Special educational provision: Provision which is additional to, or otherwise different
from, the educational provision made generally for children of the same age in schools
maintained by the LEA.

A disabled person: A disability under the Equality Act 2010 is ‘a physical or mental
impairment which has a long-term and substantial adverse effect on their ability to carry out
normal day-to-day activities’. This includes sensory impairments, such as those affecting
speech, sight or hearing; developmental, such as autism spectrum disorders (ASD); dyslexia
and dyspraxia; memory, ADHD, mental health conditions; asthma; diabetes, epilepsy,
cancer.

Note: There is a significant overlap between children with SEN and those with disabilities.
Where a disabled child requires special educational provision they will also be covered by
the SEN definition.

Language: Children must not be regarded as having SEN or a learning difficulty solely
because the language or form of language of their home is different from the language in
which they will be taught. In Early Years it is particularly important to look carefully at all
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aspects of a child’s learning and development to establish whether any delay is related to
learning English as an additional language or if it arises from SEN or disability.

Aims

All children are entitled to receive a broad, balanced education based on the National
Curriculum, that enables them to achieve their best and become confident individuals living
fulfilling lives. We seek to create an environment that meets the educational needs of each
child. Children are provided with appropriate learning opportunities, which cater for
individual differences and special educational needs.

All children in EYFS are entitled to an education that enables them to become confident
young children with a growing ability to communicate their own views and ready to make the
transition into compulsory education (SEND Code 2015).

Lessons are conducted in a secure, supportive and warm but disciplined manner. Pupils
and staff interact in a manner that demonstrates mutual respect. We seek to demonstrate
concern for the whole child, addressing emotional, mental and social development as well as
intellectual needs.

Objectives
The school seeks to uphold these fundamental principles, in line with the SEND Code 2015:

e enable all children to have full access to all elements of the a broad, balanced and
relevant education and extracurricular activities

e educate pupils with SEND alongside their peers within the normal curriculum

e provide quality first teaching that is differentiated, inclusive and personalised
appropriately so that barriers to learning can be removed and pupils can reach their
full potential, experience success and enhance their self-esteem in an environment
which accepts and values them as individuals

o offer educational provision that is additional and different where needed, either
classroom based or through individual or small group tuition, deploying staff and
resources flexibly to meet identified needs
ensure that each pupil receives an equal opportunity (see Equal Opportunities Policy)

¢ have high ambitions and set stretching targets, tracking and reviewing children’s
progress towards these goals

e ensure that pupils and their parents have a voice in this process and are involved in
decision making regarding the pupil’s education, including target setting and
reviewing

e monitor the pupils’ needs and review progress using best practice and evidence-
based material, provided by classroom teachers and the Learning Development
Department (LDD)

e ensure early identification of needs and early intervention to support them

e promote positive outcomes in the wider areas of personal and social development
make clear the expectations of all partners in the process — Head of Learning
Development/SENCO, staff, parents and pupils.

¢ the continued progress of pupils with SEND is the responsibility of all staff

e where appropriate, work in close liaison with the local authority, to improve outcomes
for children with SEN or disabilities, and in a very small minority of cases, developing
EHC (Education, Health and Care) plans for pupils where necessary (SEND Code
2015, chapter 9)
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Organisation

Persons responsible for the implementation of the learning support and SEND policy
statement:

e the Head and the Head of Learning Development/SENCO are the ‘responsible
persons’ for ensuring that all those who teach SEND pupils have been informed of
their needs

o the Head of Learning Development/SENCO and Head cooperate in producing the
School’s learning support and SEND policy statement, which is approved by the
governing body

o sufficient staffing, training and funding must be made available to meet the aims of
the policy statement and resources must be used effectively

o the Head of Learning Development/SENCO coordinates the day-to-day provision for
pupils with learning support needs and SEND

e teachers are responsible and accountable for the progress and development of
pupils in their class, including where pupils access support from learning assistants
or specialist staff (SEND Code 2015 6.36)

o the SENCO liaises closely with the Deputy Head Pastoral and the Deputy Head
Teaching & Learning

o the Governing Body is responsible for keeping a general oversight of the School’s
SEND provision

e Review of SEND pupils and our policy is made formally as a standing item of every
Education Committee and to Governors genrally

Roles of the teaching staff in the implementation of the SEND policy

All staff are involved in the development of the School’s policy and by so doing (supported
by INSET) they are fully aware of the School’s procedures for identification, assessment and
provision for SEND. Specialist teachers are fully involved in the development,
implementation and review of Individual Education Plans (IEPs) and SEND Profiles

The Prep School employs the Head of Learning Development who also acts as SENCO,
Monika Blackwell, who works three full days and one half day per week, reporting to the
Head. The Head of Learning Development/SENCO is a qualified teacher with relevant
experience of SEND Co-ordination and also holds an MA in Childhood Studies and a
Diploma in Dyslexia Assessment and Intervention Level 7 (2022). In addition to her work as
Head of Learning Development/SENCO, she undertakes 1:1 and small group teaching and
short educational assessments.

The Learning Development Department has two further part-time teachers who support
pupils on a 1:1, group basis or in class. The department offers specific help to pupils in the
areas of reading, writing, spelling, handwriting, maths and emotional support.

The Learning Development team carry out short Educational Assessments as required, in
close liaison with class teachers and parents. If an Educational Psychologist Assessment or
a full Educational Assessment is required, the Head of Learning Development advises
parents to arrange this independently. Parents’ permission is obtained to share the report via
the staff Google Drive.

All teachers are fully committed to learning support and SEND and to developing their
knowledge of SEND issues and to use and share best practice. It is the responsibility of all
teachers to ensure that they are fully aware of the School’s procedures for identification,
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assessment and provision for learning support and SEND pupils. Induction for new staff
about the school’s learning support and SEND procedures takes place during INSET days
and at times agreed with the relevant staff. Ongoing training on SEND is provided to all staff
via staff meetings, INSET and tailor-made ad-hoc sessions.

The pupil’s place is in the classroom, and disruption to this should be kept to a minimum and
only for valid reasons.

We therefore seek to offer time-limited interventions rather than ongoing support. Where
appropriate, 1:1 or small group support is put in place in-class or outside the classroom. If
pupils are withdrawn from class, they do not miss core subjects, i.e. English, Mathematics
and Science. A ‘protected list’ of KS2 pupils who should not be taken out of Maths or
English to attend Music or Drama lessons, is kept up-to-date and circulated to all staff.

Once a pupil has received support outside the classroom for a period of time, the Learning
Development team liaises closely with the class teachers to establish the best way to
support the pupil in class.

The policy is regularly reviewed in order to ensure that provision is making the most
‘reasonable’ use of time and resources, and that we offer the best provision for the pupil. No
extra charge is made to the parents for this provision.

Accommodation: Learning Support and SEND facilities

The Learning Support and SEND Department, or Learning Development Department as it is
known throughout the school, has a designated suite of three main rooms (the “epod”), with
fourteen pupil computers, where individual and small group lessons take place. In addition to
this there is a small teaching space with a computer in the corridor.

Differentiation

The school’s core curriculum is inclusive and differentiated and we recognise that
differentiation (a key concept of the SEND Code 2015) is paramount to meeting a pupil’s
needs in the classroom. The Learning Development Team advise on teaching strategies that
can be utilised for pupils to this effect and is key in helping pupils to develop independence.
This differentiation allows most pupils to achieve their potential without additional support.
Furthermore, in line with the recommendations of the SEND Code 2015, we adopt a ‘whole
school’ approach to Specific Learning Difficulties (SpLD).

The school also subscribes to the belief that personalising learning goes beyond
differentiating the curriculum, to allowing greater flexibility for pupils to learn and respond in
ways that make it easier for them to listen record their thoughts and ideas, to understand
and to remain on task. It will entail not only allowing for pupils who learn and who process
information at different speeds, but making allowances for those who need their own space,
or an extra amount of physical activity during the school day.

The curriculum is based on the principles of:

e setting suitable learning challenges
e responding to pupils’ diverse learning needs
e overcoming potential barriers to learning

However, there are sometimes circumstances in which some additional/different action is
needed, if pupils with learning support or SEND are to make adequate progress. Where a
pupil is identified as requiring learning support, the school takes action to remove barriers to
learning and/or put effective special educational provision in place. This support takes the
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form of a four-part cycle of ‘assess, plan, do, review’, known as the graduated approach (see
Appendix 4). This draws on frequent reviews and may involve specialist expertise in
successive cycles in order to match interventions to the needs of the pupil concerned. The
way in which a pupil responds to an intervention can be the most reliable method of
developing a more accurate picture of need.

Identification and assessment of pupils’ needs

The early identification, assessment and graduated provision is available for all pupils
causing concern, and the identification of learning support needs and SEND is built into the
overall approach to monitoring the progress and development of all pupils.

All teachers are responsible for identifying children who are failing to make expected
progress, both academic and related to wider development or social needs, emotional and
mental health, and for liaising with the Learning Development Department (LDD) and Head
about appropriate support.

In identifying a child as needing support, the class teacher, working with the Head of
Learning Development/SENCO, or another member of the Learning Development Team, will
carry out an analysis of the pupil’'s needs. This will draw on the teacher’s assessment and
experience of the pupil, their previous progress and attainment, as well as information from
the school’s core approach to pupil progress, attainment, and behaviour. The analysis will
also draw on other subject teachers’ assessments where relevant, the pupil’s development
in comparison to their peers and national data, the views and experience of parents, the
pupil’s own views, and if relevant, advice from external support services. In consultation with
parents and the pupil, the appropriate support to be put in place and a date for review is
agreed. All teachers and support staff who work with the pupil are made aware of their
needs, the outcomes sought, and support provided and any teaching strategies or
approaches that are required. This is recorded on the school’s information system.

Pupils who are thought to have learning support needs or SEND are identified and assessed
as early and thoroughly as is possible and necessary. Referral can be made from:

o the head teacher, class teachers, specialist teachers and learning assistants
(analysis of pupil’s work, observations of the pupil in class and less structured
situations)

o feedback from discussions with parents, pupils and staff
attendance data

¢ internal assessment and screening tests

following information from previous school
e external agencies and professionals
formal and informal assessment procedures

Early identification of need followed by effective provision is very important because:

e it can remove any barriers to learning and improve long-term outcomes for the child
e it can maximise the likely positive response of the child

The single SEND Category refers to those children who require specialist provision that is
‘additional and different from’ their peers (SEND Code 2015, p97-98), across four broad
areas. Children may have needs that cut across all these areas and their needs may change
over time:
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Communication and interaction

This includes speech, language and communication needs. Children with Autistic Spectrum
Disorder (ASD) are likely to have difficulties with social interaction and may have difficulties
with speech, language or social communication.

Cognition and learning

This includes pace of learning, where children learn at a slower pace than their peers, even
with appropriate differentiation, Specific Learning Difficulties (SpLD) — dyslexia, dyscalculia
and dyspraxia.

Social, emotional and mental health difficulties

This includes becoming withdrawn or isolated, displaying challenging, disruptive or
disturbing behaviour, and may reflect underlying mental health difficulties such as anxiety,
depression, eating disorders or other physical symptoms that are medically unexplained. It
also includes disorders such as attention deficit disorder (ADD), attention deficit hyperactive
disorder (ADHD) or attachment disorder.

Sensory and/or physical needs

This includes vision impairment (VI), multi-sensory impairment (MSI) and/or physical
disability (PD).

Behaviour

The 2015 Code of Practice changed the way pupils who struggle to manage their behaviour
and emotions are referred to. This was previously a discrete area of need, “Behavioural,
emotional and social difficulties” (BESD). In the new code this was amended to “Social,
emotional and mental health needs” (SEMH). This signifies an important change in
emphasis from focussing on the behaviour, to looking to the underlying causes to see what
that behaviour is communicating.

Learning Development Department (LDD) assessment

Parents are always informed prior to a pupil being assessed, giving reasons for the
assessment and an outline of what this entails.

The main aim of the assessment process is to facilitate progress in a pupil’s learning. The
assessment provides:

e a statement of the pupil’s progress, current attainment, and learning behaviour
a statement of underlying cognitive ability and cognitive processing

e a means by which we can ascertain if the pupil is underperforming, and in
which areas

e a profile of strengths and weaknesses from which the most effective teaching
strategies for the pupil can be developed

¢ where relevant, recommendations for further assessment by external agencies and
professionals
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The above information is used to analyse the child’s needs and plan how best to support the
pupil and facilitate progress in their learning.

Following the assessment of a pupil by the Learning Development team, the assessor and,
where appropriate, the class teacher meet with parents to discuss the results and
recommendations. If the pupil is placed on a Pupil Profile, IEP (Individual Education Plan) or
SEND Profile, this, together with the assessment report, is placed in the relevant year group
in the school’s secure shared folder Google drive on the network, accessible to all teachers.

The School recognises the following levels of provision: Academic progress targeted pupils,
Monitor, Pupil Profile, School Action, SEND Profile. Whilst these are listed separately, there
is movement between all levels and ongoing staff liaison about progress.

Academic Progress Targeted Pupils

This is led by the Deputy Head (Teaching & Learning) who maintains assessment data in
‘tracking files’ to monitor all pupils’ progress in Year 1-6. The process highlights pupils who
have made no progress or are working below expectations and identifies those who may
benefit from intervention programmes.

Monitor

If a teacher is concerned about a pupil’s progress and has adjusted the teaching

and put in place interventions which have not impacted on the pupil’s progress, a Teacher
Concern form is completed and evidence of the pupil’s progress is collected. This is saved
on the shared drive and given to the Head of Learning Development/SENCO, who discusses
the concern with the teacher, in order to plan an appropriate course of action. This may
include further monitoring, in which case the pupil is placed on Monitor, or further
assessments. This category of Monitor, serves to raise awareness about pupils, e.g.
previous hearing loss; early concerns about learning, focus, attention; pupils who may need
monitoring around transition from one year group to another. Pupils in this category do not
have a specific learning difficulty or disability. They may however still be offered time-limited
learning support lessons, and the focus/targets for these would be discussed with the
relevant teachers/learning assistant.

Pupil Profile

Pupils in this category have been identified with some additional needs that inhibit their
learning. There is no diagnosis, either from an external agency or from the Learning
Development team. The pupil will usually be managed within the classroom as opposed to
having learning support lessons. However, they may be included in booster groups or other
short term interventions. Pupil Profiles are reviewed annually in the Summer Term.

School Action Individual Education Plans (IEP) and SEND Profiles

Pupils in these categories have been identified with a significant learning difficulty and/or
disability, that inhibits their learning (even if the strategies, medication, adjustments have
reduced the barriers and they are managing well). They may have a diagnosis from an
external agency, or we are sure that a diagnosis would be obtained if they were assessed
externally. This would include ADHD, Autism, Dyspraxia, persistent Dyslexia, Dyscalculia,
developmental delay, significant processing difficulties, OCD.
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Where the pupil is managed within the classroom, they are placed on a SEND Profile which
is reviewed annually in the Summer Term.

Where a pupil is being withdrawn for Learning Development lessons, an Individual Education
Plan is put in place, to ensure that the relevant class/subject teacher and Learning
Development teacher are in close liaison about targets. This is reviewed on a termly basis.

Education, Health and Care Plans

In a very small number of cases, when a pupil’s needs warrant an EHC plan, the school will
liaise closely with the local authority and parents to ensure the best possible outcomes for
the pupil.

Support Arrangements

Where a child is supported by the Learning Development department, the class teacher
remains responsible for the pupil, working closely with learning assistants and specialist
staff, to plan and assess the impact of support and interventions and how they can be linked
to classroom teaching. The Head of Learning Development/SENCO and members of the
Learning Development team support the class and subject teacher in further assessment of
the child’s particular strengths and weaknesses, in problem solving and advising on the
effective implementation of support. Information about types of special needs and disabilities
and practical advice on teaching strategies to support quality first teaching is held in the
Learning Development folder on the school’'s Google drive. Links to online information are
provided in Appendix 2 of this policy.

Class teachers provide quality teaching, differentiated for individual pupils, the first step in
responding to pupils who have or may have learning support needs or SEND.

Where progress causes continued concern the following support is available:-

Learning Assistants at EYFS Stage and Key Stage 1 are timetabled to provide in-class
academic support, and where appropriate and possible in Key Stage 2. They work in
partnership with the class teacher and with groups or individuals as directed by the class
teacher. In order to avoid ‘learned helplessness’ pupils are set work at a level appropriate to
their individual needs and encouraged to work independently and not rely on adult support.

Learning Development Teachers are able to provide flexible short-term support to children
at all levels of need, either in the classroom or withdrawn for 1:1 or small groups. They are
also able to provide a maximum of two 30 minutes sessions per subject for English and
Maths for children at School Action. Learning Development Teachers plan closely with class
teachers and specialist teachers, to ensure continuity and progression, effective
reinforcement or preparation for new topics.

Maths and English Subject Specialists may support specific year groups in class or by
withdrawing individual pupils or small groups.

Pupils with an Educational Psychologist/Learning Development Teacher’s report specifying a
persistent and significant learning difficulty may be given more on-going support.

Outside Agencies: The Department supports a multi-disciplinary approach to maximise the
educational provision for SEND pupils. Where a pupil continues to make less than expected
progress, despite evidence-based support and interventions that are matched to their area of
need, the Head of Learning Development/SENCO will refer pupils to, and work with,
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Educational Psychologists, specialised teachers, health professionals, Child and Adolescent
Mental Health Services (CAMHS), therapists, advisers, agencies and support services
whenever this is deemed necessary. This is done in close liaison with parents, and — where
appropriate — the pupil. Where outside agencies require payment, this is paid directly to the
agency by parents.

Recording, Information Sharing and GDPR

As a school we have opted to voluntarily follow the Special Educational Needs Code of
Practice (2015), which specifies that “Information sharing is vital to support an effective
assessment and planning process which fully identifies the needs and outcomes and the
education, health and care provision needed by the child or young person” (Chapter 9
section 32).

For the purpose of this information sharing, the school’s Learning Support and SEND
register, Teacher Concern Forms, Pupil Profiles, IEPs and SEND Profiles, internal
assessment reports, records of teacher concern and external professionals’ reports are
stored on the school’s shared google drive and shared with all teachers and learning
Assistants. Access to this is controlled and information stored securely, password protected
and encrypted. The school uses G-Suite for Education and this is compliant with GDPR.

The Head of Learning Development/SENCO coordinates the writing of documentation for
pupils on Pupil Profiles, IEPs and SEND Profiles. Where a pupil has an IEP, three targets
are set, together with strategies for how to support the pupil reach the target. Where
possible, these targets are Specific, Measurable, Achievable, Relevant and Time limited.
The targets are reviewed at the end of each term and communicated to parents who attend
the meetings held in the Summer term. Internal review meetings are held in the Autumn and
Spring terms and a copy of the reviewed and new |IEPs are subsequently sent to parents.
Targets are discussed with KS1 and KS2 pupils and where appropriate, targets are
displayed on pupils’ desks and/or in exercise books. The Learning Development
Department is responsible for overseeing and maintaining pupil records and IEPs.

Class teachers are responsible for maintaining class records and for sharing this information
with the Learning Development Department, learning assistants, specialist staff and future
teachers. Evidence of progress towards targets is collected by all of these teachers. Whole
school pupil tracking systems are in place and end of year standardised tests provide useful
information on pupil progress. This information is scrutinised carefully as part of the on-
going monitoring and evaluation of the effectiveness of interventions and resources and to
plan future interventions.

The Head of Learning Development/SENCO maintains a provision map showing all the
provision that the department makes which is additional to and different from that which is
offered through the school’s curriculum.

The Learning Development Team is in close liaison with parents of pupils who may require
access arrangements such as extra time, separate invigilation or work breaks or who may
require learning support once they enter the Senior School. Parents of these pupils are
advised an educational psychologist report or a full educational report no earlier than the
summer holidays before the child enters Year 5. A list of educational psychologists and
assessors is available from the Head of Learning Development.

The Head of Learning Development/SENCO is responsible for the transfer of learning

support or SEND records when pupils transfer to the Senior School. The Learning
Development Department endeavours to make close links with the Senior School Learning
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Development Department. When learning support and SEND pupils leave the school, the
Head of Learning Development/SENCO will, in consultation with parents, notify the receiving
school about the pupil’s learning support or SEND records.

Parental involvement and liaison

We seek to ensure that parents are able to play their part in supporting their child’s
education and that they are involved in all aspects of learning support and SEND.

The school adopts an open door policy and parents are encouraged to communicate to the
Head of Learning Development/SENCO, any concerns or difficulties, interests or aspirations
specific to, or seriously affecting, their child’s education.

Parents are aware that they can make an appointment to see the Head of Learning
Development/SENCO or another member of the Learning Development Team at any time,
or communicate via post, e-mail or telephone.

Related policies:

Prep School Stretch & Challenge Policy

Equality Diversion & Inclusion Policy

Prep School English as an Additional Language

Prep School Equal Opportunities

Prep School Learning and Teaching

Prep School PSHE/PSED

Prep School Behaviour

Whole School Special Educational Needs and Disability and Access (SENDA) Policy
Whole School Special Educational Needs and Disability and Access (SENDA) Policy
— Access Plan

Whole School Anti Bullying

e Whole School Safeguarding

e Whole School Admissions
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APPENDIX 1

Role of the Head of Learning Development/SENCO

Chapters 5 and 6 of the SEND Code 2015 outline the role of the Head of Learning
Development/SENCO in EYFS and primary levels respectively. Many of the requirements do
not have direct application to independent schools, however we choose to use the SEND
Code 2015, paragraph 6.90 as a guide to good practice.

The Head of Learning Development/SENCO:

is a qualified teacher working at the school

works with the Head and school governors to ensure that the school meets its
responsibilities under the Equality Act (2010) with regard to reasonable
adjustments and access arrangements

oversees the day to day operation of the school's SEND policy

helps determine the strategic development of the SEND policy and provision
contributes to staff development relating to SEND

liaises with teaching staff, learning assistants and the Head so that the learning
for all children is given equal priority and available resources are used to
maximum effect

co-ordinates provision for pupils with SEND and manages the team of support
teachers

oversees the records on all pupils with SEND and the provision of relevant
documentation

maintains an accurate SEND and Additional Needs register (see Appendix 5 for
star categories)

develops effective ways of overcoming barriers to learning through the analysis
and assessment of pupil’'s needs by monitoring the standards of pupils’
achievement

liaises with parents of pupils with learning support needs and SEND — the school
has an open door policy should parents wish to discuss their children

liaises with external agencies and professionals (SEND Code 2015 chapter 6)
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APPENDIX 2
Advice, information and training (extracted from Annex 2 of the SEND Code 2014)
The following organisations provide advice, information and training on specific impairments:

e The Autism Education Trust for children and young people on the Autism Spectrum
(www.autismeducationtrust.org.uk)

o The Communications Trust for speech, language and communication difficulties
(www.thecommunicationtrust.org.uk)

e The Dyslexia SpLD Trust on dyslexia and literacy difficulties (www.thedyslexia-
spldtrust.org.uk)

e The National Sensory Impairment Partnership for vision impairment, hearing
impairment and multi-sensory impairment (www.natsip.org.uk)

Each of these organisations is working with funding from the Department for Education to
support the reforms to the SEN system.

MindEd (www.minded.org.uk) is an e-learning portal aimed at supporting all adults working
with children and young people. It provides simple, clear guidance on children and young
people’s mental health, wellbeing and development.

The SEN Gateway (www.sendgateway.org.uk) enables access to a broad range of materials
and support services across the range of SEN.

Early Support provides a range of information materials to families and professionals
(www.ncb.org.uk/earlysupport).
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APPENDIX 3
Glossary of terms (selected from a more comprehensive list in the SEN Code 2014)

Care Plan: A record of the health and/or social care services that are being provided to a child
or young person to help them manage a disability or health condition. The Plan will be agreed
with the child’s parent or the young person and may be contained within a patient’s medical
record or maintained as a separate document. Care Plans are also maintained by local
authorities for looked after children — in this instance the Care Plan will contain a Personal
Education Plan in addition to the health and social care elements.

Child and Adolescent Mental Health Services (CAMHS): These services assess and treat
children and young people with emotional, behavioural or mental health difficulties. They range
from basic pastoral care, such as identifying mental health problems, to specialist ‘Tier 4’
CAMHS, which provide in-patient care for those who are severely mentally ill.

Compulsory school age: A child is of compulsory school age from the beginning of the term
following their 5 birthday until the last Friday of June in the year in which they become 16,
provided that their 16™ birthday falls before the start of the next school year.

Early Years Foundation Stage (EYFS): The EYFS begins when children reach the age of
three. Many children attend an early education setting soon after their third birthday. The
Foundation stage continues until the end of the reception year and is consistent with the
National Curriculum. It prepares children for learning in Year 1, when programmes of study
for Key Stage 1 are taught.

Education, Health and Care plan (EHC plan): An EHC plan details the education, health
and social care support that is to be provided to a child or young person who has SEN or a
disability. It is drawn up by the local authority after an EHC needs assessment of the child or
young person has determined that an EHC plan is necessary, and after consultation with
relevant partner agencies.

Independent school: A school that is not maintained by a local authority and is registered
under section 464 of the Education Act 1996. Section 347 of the Act sets out the conditions
under which an independent school may be approved by the Secretary of State as being
suitable for the admission of children with EHC plans.

Special Educational Needs Co-ordinator (SENCO): A qualified teacher in a school of
maintained nursery school who has responsibility for co-ordinating SEN provision. In a small
school, the headteacher or deputy may take on this role. In larger schools there may be a
team of SENCOs. Other early years settings in group provision arrangements are expected
to identify an individual to perform the role of SENCO and childminders are encouraged to do
s0, possibly sharing the role between them where they are registered with an agency.

Graduated approach: A model of action and intervention in early education settings, schools
and colleges to help children and young people who have special educational needs. The
approach recognises that there is a continuum of special educational needs and that, where
necessary, increasing specialist expertise should be brought to bear on the difficulties that a
child or young person may be experiencing.

Speech and language therapy: Speech and language therapy is a health care profession,
the role and aim of which is to enable children, young people and adults with speech, language
and communication difficulties (and associated difficulties with eating and swallowing) to reach
their maximum communication potential and achieve independence in all aspects of life.
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APPENDIX 4

The Graduated Approach (Optimus Education 2014)

The Graduated Approach High quality inclusive

teaching and whole school systems
for assessing, planning, implementing
and reviewing progress

Progress mean:
SEN Support no
longer required

i

Not making
expected

progress

4. Impact
assessment, along with views

of parent / child used to 1. D
review overall impact of T al:::'ooclem o
SUPRUIL. Baise plan i SoWL 4. Review 1. Assess child / parent, external

of outcomes.

services. Assess against
SEN criteria

SEN Support:

The child and
their family at
the heart of the

process

2. Teacher,
SENCO, parent, child
agree interventions and
support / expected outcomes.
Record on school
System / inform staff.

3. Implement plan.
Class / subject teacher
remains responsible for
working with child on a
daily basis and assessing
impact of plan.

3. Do 2. Plan
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APPENDIX 5
SEND and Additional Needs register key
This register shows which level a pupil is on, through the use of coloured stars as follows:
Monitor - blue star
Pupil Profile - yellow star

Individual Education Plan - red star
SEND Profile - red star
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